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INTRODUCTION

According to the World Health Organization (2017), one
in every 160 children worldwide is diagnosed with autism
spectrum disorder. Only a fraction of those children can live
independently, while those with severe conditions require
care and support throughout their lifespan. Comprehensive
education, socialization, and inclusion in society are essential
areas to provide these children with the support they need.
School integration offers opportunities for autistic children
to achieve these goals, and as they are often the subject of
bullying, integration also helps them develop compassion
and peer connections that can have a significant impact on
their adult life (Autism Spectrum Australia, 2013).

Background

Saudi Arabia, along with 60 other countries, recognizes the
importance of providing inclusive education for autistic
children, as highlighted in The World Health Organization’s
Resolution. While Saudi Arabia has implemented legislation,
such as the Legislation of Disability and The Disability Code,
to supportindividuals with disabilities, students with Autism
Spectrum Disorder (ASD) still face barriers to inclusion in
public schools. These barriers include a lack of knowledge
about ASD and teachers’ inability to adapt teaching methods
and classroom environments to meet the needs of autistic
students. In addition, teachers may experience inclusion
phobia, a fear of embracing an inclusive environment due
to unfamiliarity and resistance to nonconformity. This study
aims to investigate the attitudes of public school teachers
in Saudi Arabia towards including autistic students in their
classrooms, recognizing the crucial role that teachers’
attitudes play in the success of inclusion efforts.

Purpose Statement

Investigating teacher attitudes toward the inclusion of
students with Autism Spectrum Disorderin general education
classrooms in Saudi Arabia.

Significance of the Study

In Saudi Arabia, The Ministry of Education is responsible for

providing free and appropriate education for all students
with disabilities, including those with autism spectrum
disorder. However, despite the development of rights for
those children to be included in the general classrooms,
teachers’ attitudes may not align well with acceptance.
Therefore, this study plays a role in identifying and addressing
the challenges that face the efforts of creating an inclusive
classroom environment that welcomes students with autism
spectrum disorder, through identifying the opportunities for
teachers’ training, continuing education, and improving their
understanding of the issues related to inclusion.

Research Questions
This study is guided by three questions:

Research Question 1: What are general education teachers’
attitudes toward the inclusion of students with autism
spectrum disorder in the general education classroom in
Saudi Arabia?

Research Question 2: Which of the factors (years of
teaching experience, current grade level of teaching
assignment, previous experience with inclusion, gender, and
previous training regarding autism) affect general education
teachers’ attitudes toward inclusion of students with autism
spectrum disorder in the general education classroom in
Saudi Arabia?

Research Question 3: Are there significant differences
in the attitudes of general education teachers toward the
inclusion of students with autism spectrum disorder in
general education classrooms in Saudi Arabia based on
years of teaching experience, current grade level of teaching
assignment, previous experience with inclusion, gender, and
previous training regarding autism?

Research Design & Variables

This study adopts a quantitative, descriptive survey research
design to examine associations between variables and
describe the phenomenon of teachers’ attitudes toward
including students with autism in general education
classrooms in Saudi Arabia. The research aims to identify
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causal relations between variables and gain insights into
the nature of the phenomenon before establishing a theory.
The variables can be categorized into dependent variables,
measuring attitudes using a Likert Scale, and independent
variables, including gender, teaching experience, training
hours on autism, current grade level, experience with
inclusion, and special education coursework. Demographic
questions within the survey instrument are used to measure
the independent variables.

Study Limitations

Like any research of similar nature, this study has a number
of limitations:

1. Limited generalizability, as this study only evaluates
general education teachers’ attitudes in one of Riyadh's
school districts.

2. Inability to generate results related to special education
teachers in special education centers.

3. Potential for survey respondents to have difficulty
responding to questions or not answering truthfully,
leading to results that may not accurately represent the
opinions of the school districts.

4. Risk of insufficiently corroborated answers due to the
nature of self-reporting in survey research.

5. Lack of empirical evidence when participants are free to
answer as they choose, rather than displaying answers
through definitive experimental or observational
methods.

Definition of Key Terms

Attitude: An individual’s psychological response involving
feelings, beliefs,and reactionstowardsanevent,phenomenon,
object, or person (Hodges & Logan, 2012).

Autism Spectrum Disorder (ASD): A range of complex
neurodevelopmental disorders characterized by social
impairments, communication difficulties, and restricted and
repetitive patterns of behavior (NINDS, 2009).

Inclusion: The education of students with disabilities
primarily within general education classrooms, with the
general education teacher taking responsibility for their
education (Mastropieri & Scruggs, 2000).

Individuals with Disabilities Education Improvement
Act (IDEIA, 2004): A US law that promotes accountability,
equity, and high standards for education, including provisions
for Individualized Education Programs (IEPs) and Least
Restrictive Environments (LREs).

Individualized Education Program (IEP): A plan that
outlines the educational goals and services for a student with
disabilities, including present levels of achievement, annual
goals, progress monitoring, related services, and inclusion
considerations (Showalter-Barnes, 2008).

Regular Education Classroom Teacher: A certified teacher
responsible for teaching a specific grade level or subject
according to state standards (Showalter-Barnes, 2008).

LITERATURE REVIEW
Introduction

This section explores scholarship and research related to
the challenges of including students with autism spectrum
disorder in general classrooms. It is divided into three
sections:

1. The Attitudinal Theory, serving as the research’s
theoretical basis.

2. History of Inclusion of ASD students in the United States,
focusing on relevant characteristics influencing teacher
attitudes.

3. Areview of topics related to inclusion in Saudi Arabia.
Attitudinal Theory

Attitudes encompass an individual’'s feelings, beliefs, and
reactions towards various aspects of life, helping shape
their understanding of the world. These learned behaviors
can be influenced by education and experiences, leading to
changes or reinforcement. McGuire (1986) identified three
frameworks for studying inferential processes in social
psychology: meaning attribution, person perception, and
cognitive ramifications. The stability, accessibility, and direct
experience with the attitude object are key factors in how
attitudes influence future behavior and decision-making.
Education professionals’ backgrounds and experiences can
impact their perception of special education, affecting their
behaviorandleadership. Teachers’attitudesand expectations
also have a significant impact on student performance, with
negative implicit attitudes towards autism correlating with
professional burnout and potentially affecting student
outcomes.

Promoting Inclusion in the Inclusive Classroom:
Systems Theory, Teacher-Student Relationships, and
Autism Characteristics

Inclusive education strives to include all students in the
same classroom, emphasizing progress within the regular
classroom, modifications and supplementary services, and
support for regular educators. Systems theory provides
a framework for understanding the social context’s role
in fostering or inhibiting child development. Legislation
like the Individuals with Disabilities Education Act (IDEA)
in the United States advocates for placing students with
disabilities in the least restrictive environment. The teacher-
student relationship is crucial, particularly for students with
Autism Spectrum Disorder (ASD), and inclusive settings
positively impact their academic and social development.
Recognizing autism’s defining characteristics is essential,
with a focus on persistent deficits in social communication
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and interaction, along with restricted, repetitive behavior
patterns. Understanding these key elements contributes to
creating an inclusive classroom environment.

Challenges and Strategies for Inclusion in Education
for Students with Autism Spectrum Disorder

Inclusion in the classroom for students with Autism
Spectrum Disorder (ASD) faces challenges related to teacher
experience, personal biases, training, and curriculum
development. Skilled inclusive teachers demonstrate
qualities of tolerance, flexibility, and reflection, collaborating
effectively with special educators. However, some general
education teachers feel unprepared and hold negative
perceptions towards addressing ASD-related issues. Teacher
training positively influences attitudes towards inclusion,
while administrative support and proactive principals play
a crucial role in successful implementation. Creating an
inclusive school community and empowering educators are
key strategies to promote effective inclusion practices.

Inclusion Practices

In order to foster inclusive education, various methods
such as co-teaching, accommodations, and Universal Design
for Learning (UDL) are employed. Co-teaching involves
collaboration between teachers with different expertise to
support students with special needs in general education
settings. Accommodations provide tailored support to
students with disabilities, enabling them to achieve grade-
level mastery. UDL focuses on proactive curriculum design
and planning, utilizing multiple means of representation,
action, and expression, and engagement to cater to diverse
learners. These methods contribute to inclusive education
by incorporating differentiated approaches and facilitating
access to quality education for all students.

Inclusion within Saudi Arabia

Inclusive classrooms in Saudi Arabia face challenges due to a
lack of trained professionals and limited resources. Although
inclusion for students with Autism Spectrum Disorder (ASD)
is required by law, the implementation is difficult. The
Ministry of Education has prioritized inclusion and set goals
for the next decade to address these challenges.

History of Special Education in Saudi Arabia

Saudi Arabia implemented special education regulations
based on US policies in 2001. Individualized Education Plans
(IEPs) are used for students with disabilities, and efforts
are being made to meet the needs of students with autism.
However, there is alack of support within the country, leading
to families seeking treatment abroad in Kuwait and Jordan.

Autism Services In Saudi Arabia

Limited services for Autism Spectrum Disorder (ASD)
in Saudi Arabia result in underdeveloped treatment and
training options. Families rely on mass media, leading

to misconceptions. Early intervention, particularly
speech therapy, is challenging. Teachers need training in
differentiated teaching methods like Division TEACCH.
However, accessing accurate information and services is
difficult, especially in rural areas.

Families encounter obstacles such as a lack of community
support, long waiting lists, and a shortage of qualified
staff. Mothers express concerns about diagnosis accuracy,
individual support, and reliable information. The Jeddah
Autism Center offers educational programs and services for
individuals with autism in Saudi Arabia.

Special Education Issues, The Inclusion of ASD
Students and Teachers’ Attitudes to Inclusion in
Saudi Arabia

In Saudi Arabia, there are several key issues related to
special education and the inclusion of students with
disabilities, particularly Autism Spectrum Disorder (ASD).
The Ministry of Education aims for inclusive education, but
general education teachers lack adequate training to meet
the diverse needs of students with disabilities. Cultural
and religious factors influence the acceptance of inclusion,
and attitudinal barriers hinder its implementation. While
mainstream schools follow integrated education, severe
disabilities are notyetaccommodated. Lack of understanding
and knowledge about ASD poses challenges for teachers
in adjusting their teaching methods. To develop inclusive
programs, policy changes, awareness, and teacher training
are crucial.

METHODOLOGY

The methodology employed for this study is a quantitative
descriptive survey research design. The purpose of the study
is to describe current conditions, focusing on attitudes,
preferences, concerns, and practices using large samples,
questionnaires, surveys, and tests. The study utilizes
statistical analysis conducted on numerical data. Potential
problems identified include instrument development, low
response rates, and honesty of subjects.

The methods employed in this study include finding
participants, research design, and description of the
instrument. To ensure validity and reliability of the study,
these factors, as well as ethics, will be addressed.

Purpose Statement

The purpose of this research was to investigate teachers’
attitudes towards inclusion of students with autism in the
general education classrooms in Saudi Arabia.

Research Design

The study assessed the attitudes of general education
teachers towards including students with autism in
classrooms in Saudi Arabia using the research instrument,
Attitudes of Regular Educators towards the Inclusion of

www.arjonline.org

114



General Education Teachers’ Attitudes toward the Inclusion of Students with Autism in General Education Classrooms in

Saudi Arabia

Students with Autism Spectrum Disorder. Both inclusive and
non-inclusive schools in elementary, middle, and high school
levels were included, and the study utilized a quantitative
descriptive survey research design. Descriptive designs
are used to understand the nature of a phenomenon and
establish its characteristics, with the aim of providing insight
and discovery paradigms for further exploration.

Research Questions

The study addressed three research questions. Research
Question 1 explored general education teachers’ attitudes
towards including students with Autism Spectrum Disorder
(ASD) in Saudi Arabia’s general education classrooms.
Research Question 2 investigated factorsinfluencingteachers’
attitudes, such as years of teaching experience, current
grade level of teaching assignment, previous experience with
inclusion, gender, and previous training on autism. Research
Question 3 examined whether significant differences existed
in teachers’ attitudes towards ASD inclusion based on the
factors mentioned in Research Question 2.

Variables

The study measured the dependent variable of teachers’
attitudes towards inclusion of students with autism in
general education classrooms using a Likert Scale to create
a composite score. The independent variables included
gender, years of teaching experience, number of hours of
training concerning autism, current grade level of teaching
assignment, experience with inclusion, and whether
teachers had a course about special education as part of their
curriculum. These independent variables were measured
using demographic questions in the survey instrument.

Population and Sampling Methods

The study included general education teachers from the
North School District in Riyadh, Saudi Arabia, which has
over 48,000 teachers (20,366 male teachers and 27,971
female teachers) across all school levels. Both inclusive and
non-inclusive regular education schools were included in
the study. A minimum sample size of 382 was determined
through the use of an online statistical power calculator for a
power level of .95, significance at an alpha level of .05, and a
confidence level of .95.

Instrument

The survey used in this research study is called “The Attitudes
of Regular Educators toward the Inclusion of Students with
Autism Spectrum Disorder.” Itis designed to interview general
education teachers and has two sections. The first section
asks for demographic information, while the second section
contains 22 items that require a Likert-scale response. Each
question in the second section focuses on the ability to teach
a child with autism, support from administrators, classroom
management, as well as social, academic, and philosophical
issues. The survey also includes subjective terms such as
“enough resources” to assess the teacher’s comfort with

available resources. One additional question was added to
gather data on whether teachers had taken a course about
special education as part of their educational curriculum.
The survey was developed by Showalter-Barnes.

Reliability and Validity

The survey instrumentunderwentreview by three professors
from Walden University's education department and the
neutral answer option was removed. Validity was ensured
through factor analysis using the Kaiser-Meyer-Olkin
measure and Bartlett's Test of Sphericity. The questionnaire's
reliability was measured using Cronbach's Alpha Coefficient,
which resulted in a high reliability score of 0.936. KMO and
Bartlett's test were also used to assess reliability, with a very
high value of 0.919 indicating that the survey was suitable
for data collection. Tables 1 and 2 present the results of the
Cronbach's Alpha Coefficient and KMO and Bartlett's test,
respectively.

Talble 1: Cronbach's Alpho Cosfficient Stotishics

Cronbach's Alpha Nof tems
0.836 44
[Table 2- KO ond Bortiett’s Test
Kaiger -hgyer-Olkin hMeasure of Sampling adeguacy 919
Appren. Chi-Square 3508818
Bartiett's Tast of Sphesicity  gf 3
Sig. 000

The study evaluated both internal and external validity.
Internal validity focused on the procedures and experiences
reported by participants, while external validity considered
the representativeness of the collected data. Threats to
internal validity included potential issues with response
credibility and unpredictable factors that could impact the
validity of responses. Threats to external validity involved
the applicability and generalizability of the responses.
Person’s correlation coefficient was utilized to assess the
internal validity of the survey questionnaire. The results,
presented in Table 3, showed a positive correlation between
all survey items and the overall scores, indicating that the
items effectively measured the intended constructs.

Table 3: Survey Valicity
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Data Collection

In the North School District in Riyadh, there are over 48,000
teachers employed across 1,860 schools that are gender-
segregated. The district has 906 female schools and 954
male schools, with 20,366 male teachers and 27,971 female
teachers. The average number of male teachers per male
school is 21.3, and the average number of female teachers
per female school is 30.8. To ensure balanced representation
in the study, the researcher randomly selected 6 schools of
each type (male elementary, female elementary, male middle,
female middle, male high, and female high) from within the
district.

Principals were contacted to allow teachers to participate
in the research, which utilized the Attitudes of Regular
Educators toward the Inclusion of Students with Autism
Spectrum Disorder survey. This survey contained 22 multiple-
choice and Likert-scale questions, including 6 demographic
questions, and was translated from English to Arabic using
the committee approach technique. A web-based internet
survey (Qualtrics) was used to create and distribute the
survey to teachers via email. Demographic information,
including current teaching placement in elementary, middle,
and high school, with separate schools for boys and girls at
all levels, was used as independent variables to measure the
dependent variables.

Site Description

The study was conducted in the North Schools Public
Education District in Riyadh, Saudi Arabia. Teachers were
given the option to complete the survey at school during
non-instructional time or within their home environments.

Statistical analysis was conducted using SPSS with a
significance level of p<.05. The analysis included two types:
descriptive and inferential statistical analysis. Descriptive
statistics were used for the demographic section of the
survey, which included frequencies, percentages, mean, and
standard deviation of teacher demographic information.
The descriptive statistics were used to gain insight into
understanding the sample and to determine if it is a
representative sample.

Research Question 1 aimed to determine the teachers’
attitudes towards inclusion using a Likert-type scale.
Descriptive statistics, including frequencies, percentages,
mean, and standard deviation, were used to analyze the
data. The mean values of the composite scores were used to
evaluate the teachers’ attitudes towards inclusion according
to a specific standard.

Standard scale

1 to less than 1.75 Strongly disagree
1.75 to less than 2.50 Disagree

2.50 to less than 3.25 Agree

3.25t0 4 Strongly agree

Research Question 2 aimed to explore the relationship
between teachers’ reported demographic qualities (gender,
years of teaching experience, hours of training concerning
autism, current grade level of teaching assignment, and
previous experience of inclusion) and composite scores from
the Likert-type scale questions. To analyze the data, Multiple
Linear Regressions were used, a statistical technique that
models the relationship between two or more explanatory
variables and a variable by fitting a linear equation to
observed data. The Multiple Linear Regression was used
to determine and clarify relationships among multiple
variables.

Research Question 3 aimed to investigate whether differences
existed in general education teachers’ attitudes towards the
inclusion of students with autism based on several variables.
ANOVA and t-tests were used for the analysis. ANOVA
was used to determine the differences in group means
in a sample, while t-tests were used to examine whether
there was a significant difference between the means of
two groups. The variables considered in the analysis were
gender, years of teaching experience, current grade level of
teaching assignment, previous experience with inclusion,
and previous training regarding autism.

Ethics

The ethical considerations in educational research involve
protecting participants’ rights, such as anonymity, the right
to withdraw, and truthful disclosure of the study’s nature.
The IRB process is responsible for establishing these ethical
considerations to ensure adherence to ethical design.
Education is a moral enterprise that aims to transform
lives and introduce individuals to cultural achievement.
Therefore, researchers must question if their aspirations
align with what education should be about. In this study,
the ethical considerations concerning the educational
imperative were satisfied by improving the understanding
of the phenomenon.

DATA ANALYSIS & INTERPRETATION
Introduction

The study aimed to investigate teachers’ attitudes toward the
inclusion of students with Autism Spectrum Disorder (ASD)
in general education classrooms in Saudi Arabia. Data was
collected through a survey completed by 237 teachers from
the North School Districtin Riyadh. Descriptive statistics were
used to measure attitudes, while multiple regression analysis
examined the impactoffactorslike teaching experience, grade
level, and training on attitudes. Additionally, ANOVA and
t-tests were conducted to identify any significant differences
based on demographic characteristics. The analysis was
divided into two sections: Demographic Information Analysis
and Answering the Research Questions.

Section One: Demographic Information Analysis

This section presents the analysis of participants’
demographic information, including variables such as
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gender, years of experience, current teaching placement, and having courses on special education. The results of this
previous experience with inclusion, training hours on autism, analysis can be found in Table 4.

_Table 4: Distribution of Study Subjects Acconding to Demogrophic informgnon

Demographic Characteristic n £
Gender
Male 120 50.6
Femaia ii7 4as.a
Migan + 5D 1.49+ 50
years of axperience incduding this year
Oto s years B2 345
10 15 years 22 388
16 years + 63 26.6
Miean + 5D 1.92+0.78
Current teaching placemeant (grades)
Ktos 118 458
[ -F- 55 23.2
Stoi2 54 27.0
Mean + 5D 1.77+0.85

Hawving previous experience with including child with
a disability in regular education classroom

Yas 79 33.3
Mo 158 66.7
Miean + 5D 1.67+0.47

Amount of training regarding autism (in hours)
NOone ies 70.0
1-5 hours 39 16.5
&-10 hours 18 7.6
11+ hours ia 5.9
Nean + 5D 0.494+0.87

Having any courses about special education as part of

your education
Yes 7 333
No 158 66.7
Mean + SD 1.67+0.47

Table 4 presents the distribution of the sample based on demographic information. The gender distribution is nearly equal,
with about 50.6% male and 49.4% female teachers. Most teachers fall into the 0-5 years and 6-15 years of experience
categories, comprising 73.4% of the participants. Current teaching placements show that around half of the teachers are
in K-5, 23.2% teach grades 6-8, and 27.0% teach grades 9-12. Two-thirds of the teachers had no previous experience with
inclusion, while 33.3% had prior experience. The majority (70.0%) had no training in autism, and two-thirds (66.7%) did
not have any courses on special education as part of their education.

In Table 5, the distribution of teachers by years of experience and gender is shown. Male teachers were represented by 11%
with 0-5 years of experience, 26.26% with 6-15 years of experience, and 13.5% with over 16 years of experience. Female
teachers accounted for 12.7% with 6-15 years of experience. In the 16+ years of experience group, male and female teachers
were almost equal.

In Table 6, the distribution of teachers based on previous experience with including a child with a disability in a regular
education classroom is displayed. Male teachers with no previous experience constituted 34.2%, while female teachers
represented 32.5%. There were no significant differences between male and female teachers regarding experience of
inclusion of a child with a disability in a regular education classroom.

Table 5fDistribution of the Sample by Gender According to Years of Experience

Gerder
Tt
Nrdlg TRk
Exparebnl E LY £ L £ L
% of Empéribhog % LT " L © oo
DtoSyess % pender 17 479 N
% of votal e 18 ]
% of enparidne CEF] CET] 1000
1018 & Lo+ M
% pender 17 %6
% of notal 82 Y 58
% of eeparsnde 08 apz 1000
LA LH L
18 % gandar 87 255
% of ol 155 31 88
Tatal W of experanie 10 206 47 454 257 -1
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Table G: Distribution by Gender According to Having Previous Experience with Including a Child with a
[Misability i a Regular Education Classroom

Gahder

Having previous sxperience with incuding chid Mae Famale Total
with dizabifity in a regufar education clasgroom E % £ % r ™

W of previous experiance with induson ¥ S0E 100.0
Yas % gerdder = ns . M2

% of total 8% 188 LLE ]

¥ of previoys experence with inchusion i £13 - &7 - 100.0
MO % gender 67.5 &5

% of total M2 L*2. ] 667

Tatal % of previous experience with indiusion 120 %08 117 <494 237 1000

Table 7 displays the distribution of teachers by gender and their training in autism. 76.6% of male teachers and 63.2% of
female teachers reported no training in autism. 12.5% of male teachers and 20.5% of female teachers received one to five
hours of training. Both genders had 7.7% receiving training between 6-10 hours. Only 3.3% of male teachers and 8.5% of
female teachers had 11+ hours of training. Overall, slightly more female teachers received training in autism compared to

male teachers.

Table T: DMstribstion of the Study Sample, by Gender, fooonding to the Amound of Autism Troinisg fin
Houry)

e s
At FaTaie
Argnge] (F B et | REa D P s * - F - # -
O e (Rt - A e 300
e e T [TF]
B F rorsl L] B3 bl
W oF et of Erinang i st T [T Bk
-3 Fowr b g = b & = 30 -
e v e L8] Ll
o of ameaent o Brenae i 3R " =_o - p -1 > -F-
10 howry % pander s Y
s of total LR L] EE ]
™ of bndeat of Briening B St e w L4 24 LOD D
Sl Boaws N pEnder 2 13 s
W of hotsl iy ¥ EX ]
Totsd Y ere— AHF 08 417 484 2WT  LDOUD

The distribution of teachers by gender and their attendance of courses on special education is shown in Table 8. Among the
male teachers, 36.7% had attended such courses, while the corresponding percentage for female teachers was 29.9%. On the
other hand, 32.1% of male teachers had not taken any courses on special education, compared to 34.6% of female teachers.
These results indicate that a higher percentage of male teachers received training in special education compared to their
female counterparts.

Table 8: Distribution by Cender, of the Stidy Sample According to Having Courses about Special
Education ax Part of Education

a0
Having courtes about special education as part of inke Female Teral
ERUCATION L b ] r k. F ]
#%o of having courses about specal
- say 443 EL= =R
WS a4 ] T8
Ye: % pender 547 By
W of notal ine 48 313
W of having COUrEes aDOUT spenial
32 e Fi= =R
ST Ta a2 158
Mo % gender e 0.1
i of Tocal 311 14 G 8.7
Total M of prévious expenisncs with inclusion 120 sos 3 ass 237 1000

Section Two: Answering Research Questions

This section is mainly focused on answering the research questions, by employing different statistical techniques including
descriptive statistical methods, regression, and analysis of variance.

Research Question 1

“What are general education teachers’ attitudes toward the inclusion of students with Autism Spectrum Disorder (ASD)
in the general education classroom in Saudi Arabia?”

The main objective of this study was to examine the attitudes of general education teachers in Saudi Arabia towards including
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students with Autism Spectrum Disorder (ASD) in the general education classroom. The results of teachers’ attitudes towards
ASD inclusion are presented in Table 9. Descriptive statistical methods, including frequencies, percentages, mean, and
standard deviation, were employed to assess these attitudes. The Likert 4-point scale, using the abbreviations SA (strongly
agree), A (agree), DA (disagree), and SDA (strongly disagree), was utilized for measurement, as indicated in the table.

Table 9. Attitudes toward the Inclusion of the Students with ASD in the General Education Classroom

k= - D, 5Da
" ] - ]
i (L] il ] il e 50 Ranking
Bz 3 regulsr educator, | beliove that N
O E=] aH I Lo
1 e Baisom i the Mot approprate wan IEs 101
B0 Sarviics tihadanis v st [ERF 1] i13.:|| 1203} 13.r.2) :
L cenEs wath i hawe Ehe right te — i i e
El megenn 3 oduranon wetker the regulas I:d-ldu (3581 [35.2) 15 LiGE OEF L
Sy mtazn sdysoresom, = 3
W By, EDL TS Wil Sai iy el
bene e pypecal studeris as thay wall (=] IOE 53 ir
* B B0 BLaEel SEL ST with [rs3j €54 1219 -z el -
ches bl anes
Bl cntra Fiiervtior that wall have ©o be
a ErET B 3 ST Wilth aautisim wall cale a5 s (= 1= >80 st 16
vy froem the educatuon of the other 1908 a=1j 12ral 159§
Shuscheni
Sty prirsoipal and school adrsmistratar
prorote the philosophy that studarngs (=] 133 ] 18
= kb il are e (P T] &3] (1141 [rep IO o= L
@l 3l bl pariminal .
At wath Sutior nchides im thae = i aa e
L] g lad ¢ Laiidoorm will display Jcademic = =5 E =5 EOL 0D £
s 0 sasdi of halag inciuded. [ ] ms3x AT =0
Ther befursicr of 3 siudent with autiam Ty s&m Y 15
el Saf B e SEistully MARIEE wiEh B 2600 11:9:” 135.6] 15.3) FRE OFE 5}
Pl S-S CN B O, CLELLr S T ) r
et el EfmOgh Meschrces [matanalks,
= persoraed ) b place 1o Support students. ar (=4 TA &0 T Lo 2
wmith auitecen being placed in rvy regu o 1551 ixTEl 1317} 125.3) = =

STl ndn Classrooem .
Shaeuld 2 shudent with aubem be in rey
chasseooem, rry administrabors waould o
= promsce tema for regular educatien .1?“ l;:il IJ}JT'?I IJJC"‘ll' I T [ F 53 T
seadl s ppecial education ctaff Bo B = '
iccnss. s plan for the sboadens.
Ao guler ofuatesn leachers pos=ess
a theo krcratod e 2nd ckils to adeguately ] .2 EE-2 22
ezt e el i, B Lok, InE.31 12361 (21T} (O.N)
Fha 2 Buachintl i th Busbism well develap
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Table 9 displays the attitudes of teachers in Saudi Arabia
regarding the inclusion of students with ASD in the general
education classroom. The overall mean value of participants’
attitudes was M=2.82 with SD=0.58. The majority of
teachers expressed agreement and support for the inclusion
of students with ASD in the general education classroom.
The researcher further analyzed the significance of these
attitudes in relation to the objectives of inclusion in the
general education setting.

The researcher assessed how teachers’ responses to each
statement regarding the advantages of inclusion contribute
to the overall goal of inclusive education in the general
education classroom.

Statement 2: A majority of participants (78.9%) supported
the right of students with autism to receive education in
regular classrooms, with a mean value of 3.16 (SD=0.89).

Statement 11: The majority of participants (77.6%)
expressed positive attitudes towards students with autism
developing social skills through inclusion in regular
classrooms, with a mean value of 3.11 (SD=0.91).

Statement 19: A majority of teachers (78.5%) believed that
students with autism would develop increased self-esteem

through inclusion in regular classrooms, with a mean value
of 3.03 (SD=0.83).

Statement 6: The majority of the sample (74.3%) confirmed
that students with autism included in regular classrooms
would display academic gains, with a mean value of 3.01
(SD=0.92).

Statement 17: The majority of teachers (69.6%) supported
the idea that the behavior of regular education students
would set a positive example for students with autism
included in regular classrooms, with a mean value of 3.01
(SD=0.94).

Statement 5: The majority of participants (81.4%) agreed
that the principal and school administrators promote
the philosophy that students with disabilities are the
responsibility of all school personnel, with a mean value of
2.99 (SD=0.82).

Statement 22: Most teachers (72.2%) agreed that
standardized test scores would be affected by the inclusion
of students with autism in regular classrooms, with a mean
value of 2.91 (SD=0.84).

Statement 3: The majority of teachers (70.9%) believed
that including students with autism would benefit typical
students in learning to accept students with disabilities, with
a mean value of 2.89 (SD=0.87).

Statement 1: A significant proportion of teachers (67.6%)
had positive attitudes, believing that inclusion is the most
appropriate way to serve students with autism, with a mean
value of 2.89 (SD=1.01).

Statement 13: A majority (73.0%) believed that their

principals and other administrators provide a supportive,
collaborative environment for inclusive education, with a
mean value of 2.85 (SD=0.85).

Statement 7: The majority (75.1%) confirmed that the
behavior of students with autism can be successfully
managed in regular classrooms, with a mean value of 2.85
(SD=0.76).

Statement 16: The majority of teachers (71.3%) believed
they can effectively collaborate with staff to meet the needs
of students with autism in regular classrooms, with a mean
value of 2.84 (SD=0.87).

Statement 18: A majority of teachers (70.2%) believed their
principals would periodically check in to see if additional
support was necessary for students with autism in regular
classrooms, with a mean value of 2.84 (SD=0.84).

Statement 14: The majority of teachers (71.3%) believed it
would be more difficult to maintain appropriate classroom
behavior with a student with autism included, with a mean
value of 2.84.

Statement 4: Most teachers (67.1%) believed that the extra
attention given to students with autism would take away

from the education of other students, with a mean value of
2.86 (SD=0.88).

Statement 9: A majority of teachers (68.0%) confirmed
that their administrators would provide time for regular
education and special education staff to discuss and plan
for students with autism in the classroom, with an average
response of M=2.74 (SD=0.85).

Statement 20: Mostteachers (63.6%) believed thatincluding
students with autism in regular classrooms would require
significant changes in pacing to meet district benchmarks,
with 35.9% of teachers disagreeing, and a mean value of
2.84.

Statement 12: Only 53.2% of participants agreed that
including students with autism in regular classrooms would
positively impact the academic achievement of typical
students, with a mean value of 2.77 (SD=0.89).

Statement 15: The majority of teachers (51.0%) lacked
knowledge about curriculum modifications for teaching
students with autism spectrum disorder, as indicated by
their disagreement, with 35.1% agreeing, and a mean value
of 2.74. See Figure 20 for details.

Statement 8: The majority of participants (56.5%) disagreed
thatthere were enough resourcesin place to supportstudents
with autism in regular classrooms, with only 15.6% strongly
agreeing and 27.9% agreeing.

Statement 10: Most participants (62.0%) disagreed that
regular classroom teachers possess the knowledge and
skills to adequately teach students with autism, with 37.5%
strongly disagreeing and 25.3% disagreeing, while only
14.3% strongly agreed and 23.6% agreed.

www.arjonline.org

120



General Education Teachers’ Attitudes toward the Inclusion of Students with Autism in General Education Classrooms in
Saudi Arabia

Please refer to Figures 2-22 for detailed statistics on each statement.
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Figure 15. Teachers' actitudes regarding whether it will be more difficulr to maintain
appropriate classroom behavior whan a3 student with autism is included in their classraom.
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student with autism will take away from the education of the other students.
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education staff and spedal education ftaff to descuss and plan for the student induded in the
classroom,

Figure 18, Teachers' attitudes regarding whether inchuding 3 student with autism in the regular
education dassroom will require significant changes in pacing.
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Figure 15, Opinians whether including students with autism in a regular education dassroom
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Figure 20, Teachars' attitudas toward whather thiry are kngwledgeabls regarding curriculum
modifications that have proven helpful in teaching a child with autism spectrum discrdec
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Figure 21, Teachars' attitwdes regarding whether there are encugh rasaurces in place to
Suppoet 3 student with autism being placed in a regular education classroom.
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Figure 22, Teachers' opinicns regarding whether regular education teachers possess tha
nowiedge and skills 1o acequately teach a child with autism.

This concludes to that teachers in Saudi Arabia generally hold positive attitudes towards the inclusion of students with
autism in the general education classroom. They recognize the rights of students with autism to receive education alongside
their peers and believe that inclusion can have positive effects on their social skills, self-esteem, and academic performance.
However, there are areas where teachers express negative opinions. They believe that standardized test scores will be
affected by the inclusion of students with autism, and they are concerned that the extra attention given to these students
may impact the education of other students. Teachers also feel that regular classroom teachers are not adequately prepared
to teach students with autism and that there is a lack of resources to support their inclusion. Additionally, teachers reported
a lack of knowledge regarding curriculum modifications that could be beneficial for teaching students with autism.

Research Question 2

Which of the factors (years of teaching experience, current grade level of teaching assignment, previous experience
with inclusion, gender, and previous training regarding autism) affect general education teachers’ attitudes toward
inclusion of students with Autism Spectrum Disorder (ASD) in the general education classroom in Saudi Arabia?

A multiple linear regression analysis was conducted to investigate the influence of several factors on general education
teachers’ attitudes towards the inclusion of students with Autism Spectrum Disorder (ASD) in Saudi Arabia. The analysis
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aimed to determine the level of impact that factors such as years of teaching experience, current grade level of teaching
assignment, previous experience with inclusion, gender, and previous training regarding autism have on teachers’ attitudes
towards ASD inclusion in the general education classroom. The results of the analysis, presented in Table 10, provide valuable
insights into how these factors affect teachers’ attitudes and perceptions regarding the inclusion of students with ASD.

Table ¥ Results of Multiple Lineor Regression Anabysis to Assess the Effeces of Teschers” Demographic
Informuetion on their Attihedes Regarding Incluston of Students with ASD in General Educatton

Classroom
Unstandardized Seandardized
coefficients caefficients
Facrors ([demographic information) B F_S:,da', Beta P
T-T@st walae
Constant 72.318 5.433 133177 000
Gender -2,795 1.687 -0.11 -1.657 0,053
Years of experience -1.481 1.098 -0.091 -1.348° o018
Current grade level 1.295 0.993 0.0&87 1.308" 0.19
Frevious experence regarding sutam -3.179 1.5996 -0.118 -1.593° 011
Pravigus training regarding autism 0,577 1,097 =-0.040 -0 C3@" .50

E5,231) =1.577"
Frob. F=0_17

R=0.182
R'=0.033
Adj. R'=0.012

““indicated statstically significant at the (0.01] lewel

“Indicated statisticably significant at the (0.10) lewel

The results in Table 10 show that the multiple regression analysis did not find a significant effect of teachers’ demographic
information on their attitudes towards the inclusion of students with ASD in general education classes (F=1.577,p=0.17). The
model had a low R2 value of 0.033, indicating that only 3.3% of the variation in attitudes was explained by the independent
variables. The adjusted R2 value was even lower at 0.012, suggesting that only 1.0% of the variation could be attributed to
the demographic factors. Thus, the demographic information of teachers is not a reliable predictor of their attitudes towards
ASD inclusion in the Saudi Arabian general education classroom.

Research Question 3

Are there significant differences in the attitudes of general education teachers toward the inclusion of students with
autism spectrum disorder in general education classrooms in Saudi Arabia based on years of teaching experience,
current grade level of teaching assignment, previous experience with inclusion, gender, and previous training
regarding autism?

Table 11 displays the results of analyzing the attitudes of general education teachers in Saudi Arabia towards including
students with autism in regular classrooms. While no overall significant differences were found based on years of experience,
significant variations emerged for specific attitude elements. Table 12 reveals that teachers with 6-15 years of experience
held more positive attitudes. Table 13 shows that, although no overall significant difference was found based on the current
grade level of teaching assignment, significant variations were observed for specific attitude elements related to the right of
inclusion and resource availability.

Table 11: Anclysis off Voriances [[ANGWA) to Exomine if There are Significant Differences in
Artitudes toword inclusion of Students with ASD based on Yecrs of Teoching Experience

Mean by years of experence

a 0% 6-1% 25~ Statibc Ewalue
Az 3 repulor educator, | bolbeve thas ind usion =
t1 e FROTt AEPrOPriate Wy LE Leree SEudents 271 315 2. 7s 5. 255" 0006
sith bz
SLUSEHES wilh Sutom haes the rght o redaiva
=z il educcn within Bhe re@ular oducation 205 ars EREY 1.556 oz
< hassroome.
el Cingg TELSEnts wilh Sutiorm wall Bensil
= mymical students as they will learn to accept 277 307 279 ERET 005
= Buchents wikh disalblitics.
The Calrd SELCmBCr That walll have 1o De ghvan bo
= 2 sEdent with autisr will take sway from the 283 291 250 2| 00
education of the other stucents.
My princpal and school admmGtratar pramote
s e o Py BhSE SEUCAe s vl TR Bdsalbiletes 2.90 2009 2 a7 1.139 o3z
are the responasbiity of al schocd personnel.
A STl et with S N heded in the fegular
& € bassnooem will desplay acacernic gasns a5 2 2.=8 & ] 2.m5 ABTS oo
resadn of being rxbudec
T Brafaretor Cf 3 SR with Swboam Can b
r s swrcessfully managed with the regular 2.82 2.9 273 1772 oar
education clacancdsn
Thore are encugh rescarcet lmatanak,
Prersannel) n place 1o SUpPort a shedent with
autium besng placed by regulaes educMecn
< bazanocarmn

Should a shudent with Juticm bekng in my
CRASNOOm, My SCMINILErascrs would provide

@ thamas for regular sducation st and special 2.76 2.79 265 oS3 ose
education staff to cmcuss and plhan for the
= Buachena
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WAnan by yeari of expenanie
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teaching a child with autism spectrum discrder.
| bediawe thatt | can collabarate eflectively wish
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ASSELINCE I MeD SELaY.
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thanges i pacing to that | can stll meet the
desbrigt benckanarics wathin the requived timas
Thee shuchent with autizem will initiate more
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Table 12: Reswits of Multiple Comparisan to Examine Differences in Teachers’ Attitudes Bosed on
veors of Experience

Difference by years of experience

years of
EpErience Mean values o-5 615 165+
As a regular educator, | believe that inClusion is the Mmost appropriate way to service students
with autism.
0-5 271 - ) -
6-15 3.15 [ F - 041"
16+ 275 041" -

including students with autism will benefit typical students as they will learn to accept
students with disabilities.

05 277 - 030 =
E-15 5.07 O.30" - -
15+ 279 - - -

A student with autism inciuded in the regular classroom will isplay academic gans as a result
of being included

o5 288 - -0.36 -
515 3.24 o.3s8 = o.38"
16+ 2.86 - 038 e

There are ancugh resources (materials, personneal) in place to support a student with autisrm
being placed in my regular education classroom
-5

250 = 0.4 =
15 211 -0.48" - -
15+ 235 -

I beliewe that my principal and other administrators provide a supportive, collaborative
emnvinonment that s conducive to providing inclusive education.

-5 2.87 - -
515 208 - - 034"
18+ 263 = =0.34" -

*indicated that difference is significant at the (0.05) level.
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regular education chcoroam.

nclucing a student with autizm in the regular

educatian ciazsroom will reguire significant 159 188 157 0717 a4
changes in paong so that | can still meet the district :

benchmarks within the reguined times.
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The stuckent with dutiem wil initlte more
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being included within the regular education
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Table 14 reveals that teachers in the highest grade level (Y-12) hold more positive attitudes towards the inclusion of students
with autism, believing in their right to be educated in regular classrooms and the availability of sufficient resources. On the
other hand, Table 15 shows that while there were no overall significant differences based on previous training in autism,
teachers with 1-5 hours of training displayed more positive attitudes in specific areas, such as confidence in teaching students
with autism and knowledge of helpful curriculum modifications. Further details can be found in Table 16, which presents the
results of the multiple comparison analysis.

Table 14 merulrs of Mu'nale Comparnton o Roarmand Differenced in Teachers AMituces Bated an
~Cumens Grock vl of Teaching Azziganmor

Currens grace beusl

Csrreni i ace seweh Whean vales . &5 F=1F
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Table 17 reveals that there were no overall significant differences in the attitudes of general education teachers towards the
inclusion of students with autism based on gender. However, specific elements of attitudes showed statistically significant
differences. Male teachers exhibited more positive attitudes in certain areas, while female teachers had a more positive
perception of resource availability.

InTable 18, although there were nosignificantoverall differences, teachers with previous experience ininclusion demonstrated
more positive attitudes in specific areas. They showed greater positivity regarding resource availability, impact on academic
achievement, knowledge of curriculum modifications, and effective collaboration with staff.

These findings emphasize the importance of addressing gender and prior experience with inclusion when considering
teachers’ attitudes towards the inclusion of students with autism.

Table 17: Resuits of t-test to Exomine if There are Significant Differences in Attitudes toward
inclusion of Students with ASD Based on Gender

Blan by porder
ke Femrale
M i 0 M £0  rolabiste  Posalus
#iz a regular educator, | believs that
1 inclusion is the mast approprate way ta 111 4% a7 0% a4 a1

Sdhvkie ttudanits with Subiam.
SouSeniT wilth barm R the rlghl L
F receie all scuation within the regular 1.33 080 1.95 055 1O LD
SOuCation oo,
il uging stedenits with autiam wall beraiit
3 typical students as they will kearm to accept 257 0.78 181 Qa5 1377 o7
shudents with dicabslitse.
Thee cortra atteritican that well have 1o be
given 10 2 shudant with Sutisrm wall tika
away fram the education of tha ather
shuclents,
My principal and school adminstrator
promote the philosophy that students with
deabdbties are the responaibiliy of all school
PR onra.
A shudend with autiem nchuded in the
& regular ¢laswreom will display academic 131 085 I as) 537 001
gaing a3 o resull of buing nelwded
e Bshianeicr of 3 Sucent with Jutiom (an be

7 succetsfully managed with the regular 158 OmM 17?080 163 e ]
SOuCcakion chasancoem

There are enough resources imatenials,
5 ﬁﬁ;ﬂ“;:ﬂ:;?ﬂ':‘ut“ 220 107 &8 101 2117 QD8
Sducation curcom. -
hauld & giuckent with sutism Being i my
liniracem, My sdminkiratent wauld provde
;] fimag far regular education sall and special 178 oM 171 08T oW oL
echucation stalf o discuss and plan for the
St
Rt gular e0uGton DEachen podsess fhe
it Ieracrwhecge Bl shilks b0 aceduatily teach 113 i 1% 16 L1 R} |
e bl wAll Bubidm
Thie shucent with autem vwill devalp wcial
il il an s rgudy of bping Irckided within the 127 0% 191 QM 1T% Qs
regular education chasrogm
i liading St with aulism i regulad
ecuation clisrooem wil positively impact
Wi Bacemic achisniiment of bypical
thugents

2.E4 Orl LTa 091 LTeT nL£g

bior aF 1497 OB OQ4rE 0kl

il 146 0% 157 03 4m o1

www.arjonline.org 129




General Education Teachers’ Attitudes toward the Inclusion of Students with Autism in General Education Classrooms in
Saudi Arabia

Fpeilsgye the ey prisgpal pag otk
SErEEIhrARErT O ife 3 LU pEEerieR,
collaberatree envrorsmard thad o conducing
R el @ drsdiesiee CoCaaC 3 Baoen
1 wlll ber ezt e iffecell 1o rraentain
SppropriFe docarces Bebavicd wieen 2
ahudent with aubem Hncuced momy
Sladface,
P am krceatedgprable regancing Curnoulum
rreDCilic aticns Ehat haee proves helphain
Rescherg 3 chedd with Saueam gpeciruem
dearder.
I belieye el | cam oollodbha rate .ﬂT‘lr_'dqﬂ'
H3 with ather (afl o meet the reeeds of . child F A0 Ll ] LM ok 100 okl
weith Sutiom ndlioded o my clatiroom.
Tree behawor of the regular edwcation
shudents waill set 3 posibse cxwrple for ihe
SUDRi stucend induded in e regular
b ARG T AT
Sl kd 3 Chall2 weeth Bt B plided mitlid
oy regular education danaroorm, | Baliees
that my prisigal wocld periotically chock in
o v IF adcoral rrditance it meeded
Thae & buadent with sutam will possess &n
dEased Lol Esteern a5 & recult of bEatg
W lod e weilhen e regelarn ssudsien
el roem.
reibudirg 2 udart sath autiem i the
regular education classroam will recure
2 signadiicaint chairgd s in Pacing 5o Hhal | Lan 181 (1711 .62 o3 1688 s
sl et ihe desbrict berachmae o esthdn the
FeGusned B
Thet s abiery] with Belerr will iatidle (Foee

3 Elsrastinn il Sl A bhRshard &5 108 T . aEy ORES oxe
B result of beng anc luded within e regulas + "

eckarak ko n pkancom.
Stamdardired test soones will be affecied by

2 mha i bz Ol Stisdends with SeTigm in e 1.9 LRk ] 290 LLE- - LTS [k
I"!'!I.l-ll' ﬁﬂmﬂﬂ'- CEZIAGG T

Dueerall aetiludas bowdercs nklciicn of Wudents with

FE- ] LLE & 27 OEE .08 el

s E-E ora 371 OEL 19EY 005

143 Lk 2.E7 L1 L 0300 O.TE

31.13 a5 290 Lik-al 158 Ll

bR T 250 Ll P e oL 5 [ R ¥

B oFa aar o8s QXM TEF

bR Lok R ek 1L7Es el ]

Mote. gf=235

Tabie 18: Results of -test ro Excrmine if There ore Significont Differences in Attitudes toward
inglusien of Students with ASD Boied on Experience with inclusion

hdcan by pender

Klale Female

] & i M 0 pamstisne Poalug

Af 3 repulir educated, | Belbeve that Inddutian B
1 the mast appropriale way 1o service students 189 10D& 153 10D 0.045 ik
with autism,
Students with autism have the nght to receive
2 Al education within the regular education 111 0% L&} | OEs 4505 a7
glziiacim,
inclcing stucents with sutiom will beredit
kS typical shudents as they will leam to accep g8 095 187 0= 1885 LG
stuckents with disabalities,
The eatra attensicn that sl have to be given B0
& SN wilh Jubom will ke Feay nom the
echuation of the cther sudenis
My prinipal and schivol adminstratar pramobe
the phddsophy that students with Sisabilities 1955 0% 101 aT: 0,353 ora
ara the responabiity ol all wchool persannel.
A statlend with sutinm nchoged in the regulsr
& classroom will desplay acacdemic gains as ameswlt 297 103 306 2 OE6 1.845 030
of hnlE inchuded,
The behador of a student 'with suliam can be
T suceessfuly managed wah the iegular 181 0098 157 QY f.541 0.5e
et Stk clasrem,
There ane encugh rescurces [matenials,
persanned) in place to support students with .
autiorn baing placad in sy segulsr educstion 157 106 112 [k 1479 D13
clastrocm.

-
&
[ ¥}
“I
£
:
[ =

'

www.arjonline.org 130




General Education Teachers’ Attitudes toward the Inclusion of Students with Autism in General Education Classrooms in

Saudi Arabia

Should a student with sutism bedng in ey
classroom, my administratcr would provide

L time far reguiar education stalf snd wpooial
education stalf 1o cisouss ard plan for tha
shuglent

17y 101 0591

Repular exdcation beachers possets the
Eraehe CEe ars shills o adeguately leach the
child weith Juticm.

237 1.1% Lrhoc ] 1539

Thae tbudent wath sutiom will dewelap social
ghillls ot & remly of baing inchaddd winkn e
fliu_l-'ﬂ' SOUCIBCN CLEZLroam

HH

L1F Qa7 QAR Q352 hER

nclucing ctudenis with asubicm im regulor
education dassroom will positivedy mpact the
academic achsevernent of typical shudents.

12

2.7 09 180 OEL

Estlidwn ERST iMYy Brincipal and oiher
ACMINIELIBIONE prowide O uppartive,
ccllsborative envronmend that s conduche to
proricer (mclusdee ecicabon.

11

[ek- ] 185 [ F. ¥

1 weill be mare difficult o maEntain approphate
clsroom behavar when a shudent with autism
i% nchedad in iy clagorodm.

14

188 D5% 153 0056 s b

arm raiecgealble LLt gty G g uhum
modificasons that hawe proven helgful in
feac a challd with aubeam spectruem discidar.

15

os7 L QLR 1R1T g

| benlieye that | can oalabarte effectively with
olfser stalff to meet the reeds al 3 dhibs with
it srmi Eraclud e nomrry dlEssroamL

i

110 OE3 2T QB3 130 anal

iﬂ' Bahatar of B I'Eﬂl.l-ll' SHuCIEER VST
will st 3 positive example far the autistic

stucient ndlucedin the regular eouacyton
Llimirasim.

ar

108 OSF 193 nos 0388 056

Should a child with autism be placed witbin ry
regular educaten clLLroam, | Belie s That my

pnrcipal would penodically chedk in 1o see @
oot ol assistanoe s noecded.

196 10 arh

l-'ﬂlﬂ"-b.ﬁﬁl‘ﬁ'.h Subeim will pociett an
moreased welf-estoem as a result of being
nciuded within the reguias education
clairacim.

-]

310 0Ss P 0SdE

ncludirg a shudent with autism in the reguiar
achicatian darosm will reguire apnilicaaa
changes & pacirg vo that | can sEil mest the
district bone hmaatcs withon the reguired Brmes.

bl

Q%R 166 OTH 1518

Tl gl vaiths Sutism will inibaie Mo
mdaractibon: with peers &nd beachers as 3 rosult
of being mduded within the regular education
elaisracim

21

L1 E-H 296 1337 0z

Standardired best soores will be affected by the
anchusicn o studends with sCiism an the regular
okt 38 nn claningesm

12

Ise 057 1 ER oTR orar

Owerall attibudes towands incluseon of students with
ESD naﬂ.‘t e L by Clars roam

I1EE 07 178 (L 1185 ora

Nate, s 235

RESULTS
Research Final Results

Teachers in Saudi Arabia generally support inclusion of
students with autism in regular classrooms for social and
academic benefits. Concerns exist about standardized test
scores and attention given to students with autism. Lack
of training, knowledge of curriculum adaptations, and
resources are challenges. Demographics did not predict
attitudes significantly, but differences were found based on
inclusion aspects and previous training. Male and female
teachers showed varying attitudes. Experience with inclusion
positively influenced attitudes regarding resources, academic
achievement, curriculum modifications, and collaboration.

Limitations of the Study

The study’s generalizability is limited to one school district

in Riyadh. A nationwide study is needed, including urban
and rural areas. Exclusion of special education teachers
in special education centers limited the scope. Survey
limitations included response bias and question difficulties.
The study represents perceived truth, not absolute truth.
Further research should explore attitudes in rural areas
and investigate training and attitudes of administrators and
principals. The impact of increased instruction on teacher
attitudes also requires examination.

Recommendations for Future Research

More research is needed on nationwide attitudes toward
inclusion, especially in rural areas, and administrators’
and principals’ attitudes and training. Further research
is necessary with teachers who have received specialized
instruction. Additionally, the effects of inclusive classrooms
on academic and social skills of students with autism should
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be studied compared to more restrictive environments.
Determining the best approach to integrate special education
and inclusion classes into the curriculum for all teachers is
essential.

Discussion and Implications

In Saudi Arabia, inclusion of students with ASD is new, and
teachers lack preparation. Teacher training can be improved
through workshops, conferences, and organizations. Mixed
attitudes toward inclusion exist, with concerns about time
management and educational standards. The influence of
disability severity on attitudes and class dynamics requires
further research. Teachers feel unprepared and lack
necessary skills and resources, particularly in curriculum
modifications. Teacher attitudes and training are crucial for
successful inclusion. Preparatory colleges should provide
minimal exposure to working with special needs students.
Inclusive curricula are being developed in education-focused
universities. Some teachers exhibit inclusion phobia due to
fear of the unknown. Improved training can reduce fear and
promote comfort with inclusion.

CONCLUSION

The Ministry of Education in Saudi Arabia mandates
inclusion of all students, including those with ASD, in general
education classes. However, many teachers feel unprepared
and uncertain about resources. Teacher preparatory colleges
should provide minimal exposure to working with special
needs students. Inclusive education is developing, and with
better preparation, future teachers can have a standard
toolkit that includes inclusive education.
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